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ABSTRACT
Title: An investigation of Turkish speakers' of English and 
native English speakers’ recognition of the writing of 
Turkish speakers of English and native English speakers. 
Author: Pamela Holmes
Thesis Chairperson: Dr. Linda Laube, Bilkent University, MA
TEFL Program
Thesis Committee Members: Dr. Ruth A. Yontz, Ms. Patricia
Brenner, Bilkent University, MA TEFL 
Program
This study investigated whether or not Turkish non-native 
English speakers and native English speakers would recognize the 
writing of advanced Turkish speakers of English and the writing 
of native English speakers. It was hypothesized that there were 
features of the non-natives' writing that made it recognizable 
as non-native; features which gave the Turkish non-native 
English speakers' writing the quality of having a "written 
foreign accent."
The study attempted to determine if both Turkish non-native 
speakers of English and native English speakers would perceive 
differences in the writing of these two linguistic groups and be 
able to distinguish between non-native and native writing. It 
was also hypothesized that native English speakers would make 
the distinction more frequently and more readily than Turkish 
non-native English speakers, because of a native English 
speaker's intuitive sense about what "sounds like English."
Essays were collected from Turkish non-native English 
speakers and native English speakers. The essays were then read 
by both non-natives and natives, who were asked to indicate 
whether they thought the essays were written by Turkish non­
native English speakers or by native English speakers. The 
readers were also asked to indicate the reasons for their 
decisions.
The study provided data on some of the features of non­
native and native writing that the readers used to distinguish 
between the writing from these two linguistic groups. A serious 
linguistic analysis of these perceived differences was not a 
part of this study since the aim of the study was merely to 
determine if readers were able to recognize non-native and 
native writing.
Following this, the data showed that these perceived 
differences were recognizable to natives and to non-natives as 
well. This data proved the second hypothesis wrong: natives 
were not able to recognize Turkish non-native English speakers' 
writing more frequently and more readily than non-natives could 
do so.
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CHAPTER 1 INTRODUCTION 
Background of the Problem
This research study will investigate the ability of Turkish 
non-native English speakers (hereafter non-natives) and native 
English speakers (hereafter natives) to recognize the English 
writing of advanced Turkish non-natives and that of natives. It 
will attempt to determine what it is about the writing of non­
natives that makes it seem not quite "English-like," which 
results in the writing of non-natives having a recognizable 
foreign accent.
Research in contrastive rhetoric, comparing non-native 
English writing to native English writing, has been done with 
several language groups including German, Korean, Thai, Chinese, 
Arabic, Japanese, and Spanish. Scovel (1981) used both non­
natives and natives to study the ability of these two linguistic 
groups to recognize non-native and native writing. In his 
study, non-native and native readers were asked to distinguish 
between non-native and native writing on the basis of short 
written essays. In this regard, the present research study 
resembles Scovel's study in that it focuses on the ability of 
non-natives and natives to recognize non-native writing because 
of a perceived written foreign accent. Scovel concluded that 
non-natives wrote in English as well, or nearly as well, as 
natives, and that the readers were unsuccessful in 
distinguishing between the writing of the two groups. This 
study proposes that there are features which constitute a 
foreign accent in the writing of advanced Turkish non-natives, 
which natives would more readily recognize than non-natives 
would.
The theory that there is a critical period of language 
learning hypothesizes that after a certain age, complete oral 
mastery of a second language is impossible (Lenneberg, 1967, as
1
summarized by Scovel, 1981).
Lenneberg states:
Between the ages of two and three years language 
emerges by an interaction of maturation and self- 
programmed learning. Between the ages of three and 
the early teens the possibility for primaiy acquisition 
continues to be good; the individual appears to be most 
sensitive to stimuli at this time and to preserve some 
innate flexibility for the organization of brain func­
tions to carry out the complete integration of sub­
processes necessary for the smooth elaboration of speech 
and language. After puberty, the ability for self­
organization and adjustment to the physiological demands 
of verbal behavior quickly declines. The brain behaves 
as if it had become set in its ways and primary, basic 
skills not acquired by that time usually remain 
deficient for life. (p. 158)
Thus, adult language learners cannot avoid sounding foreign 
when they speak in their second language, even after careful 
instruction. Despite this phonological constraint on the 
ability of adult non-native speakers to sound like native 
speakers, there should be no such constraints on their ability 
to write like native speakers. Yet research has shown that 
there are differences in the writing of non-native that make it
recognizable as foreign to natives.
Purpose of the Study
The study attempted to determine if the Turkish non-natives 
can distinguish between the writing of non-natives and natives 
as frequently and as readily as natives. The hypothesis was 
that natives would be able to identify the writing of non­
natives, whereas the non-natives would not be able to make this
distinction. It was expected that native English speaking 
readers would have an intuitive sense of what "sounds like 
English" and that Turkish non-native English speaking readers 
would not have the intuitive sense to recognize the differences 
in non-native and native writing.
Research Questions
The goal of this study differed from much of the research in 
contrastive rhetoric in that its primary aim was only to provide 
descriptive evidence that a written foreign accent exists and is 
recognizable in the writing of Turkish non-natives. The study 
attempted to answer the following research questions:
I. Are native English speakers able to distinguish between 
the writing of other native English speakers and the writing of 
advanced Turkish non-native speakers of English more frequently 
and more readily than Turkish non-natives can make this 
distinction?
II. How do native English speakers and non-native English 
speakers make the distinction between non-native and native 
writing?
T.imitations and Delimitations of the Study 
Certain limitations were realized in the execution of this 
study. The availability of eligible Turkish non-native and 
native writers was limited since the study was conducted in 
Ankara, Turkey. The writers who were available to the 
researcher and willing to participate in the study were selected 
from the students in the MA TEFL Program at Bilkent University, 
from a small number of other Turkish non-native English speakers 
and native English speakers from Bilkent, and from the 
Turkish/American Association in Ankara.
The number of subjects selected to read and respond to the 
writing samples was also limited because of the small population 
of eligible and willing participants available to the researcher
in Ankara. Since the study was attempting to generalize and 
offer only preliminary information about the recognition of non­
native and native writing, based on intuition rather than an 
analysis of the writing, the researcher felt that a large number 
of readers was not necessary for the purposes of the study.
To offset the limitations and to improve the quality of the 
study, the writing subjects were carefully selected, using 
criteria related to their English proficiency. A questionnaire 
was used to disqualify any non-native participant whose native 
language was not Turkish, and those who had acquired English as 
young children in an English speaking country. Non-natives 
whose native language was something other than Turkish might 
bring writing conventions from their first language, and any 
Turkish non-native subjects who had learned English as children 
would have learned English before the critical age for language 
learning. In either case, these non-natives would not be 
representative of the Turkish non-natives that were desired for 
the study.
The writing subjects’ self-reporting on a questionnaire 
regarding their language learning experience, and their anxiety 
about writing samples for the study may also be seen as 
limitations. Self-report is often misleading in that the 
subjects may not report the information accurately. Anxiety 
about having their essays used in the study may cause the 
writers to be more careful about how they are writing and result 
in essays which are not truly representative of non-native and 
native writing.
In an effort to reduce the anxiety of the participants, the 
subjects were told only that the study focused on writing, not 
the differnces in non-native and native writing. The collection 
of writing samples included all members of the MA TEFL Program 
in order to prevent the anxiety that might arise if only certain
subjects were asked to write. The writing instructions 
(Appendix D) were simple and clear in order to give the subjects 
an unstressful task to complete.
Conceptual Definitions of Terms 
The Turkish subjects' English language proficiency was 
determined based on their ages when they began to learn English, 
and on the fact that they were considered advanced enough to be 
admitted to the MA TEFL Program at Bilkent University, an 
English medium program taught by native English speakers. For 
this study, advanced level simply means competency in the four 
basic language skills (listening, speaking, reading, and 
writing) and knowledge of language components (vocabulary and 
grammar). More recent definitions of language proficiency, 
which include sociolinguistic skills (Cummins, 1980) and 
communicative competence (Larsen-Freeman, 1981) are not useful 
here in that the present research deals only with written 
samples, and does not test the subjects' sociolinguistic skills.
CHAPTER 2 REVIEW OF LITERATURE 
Introduction
The characteristics of non-native English speakers' writing 
that make it recognizable, almost intuitively by native English 
speakers, as "having a foreign accent" have been studied by 
researchers for over 25 years (Leki, 1991). The study of 
written discourse accent, or first language influences on 
writing in a second language, has been defined as contrastive 
rhetoric (Hudelson, 1988). The history of contrastive rhetoric 
research and its theoretical background, as well as the various 
methods that have been employed to study the problem of 
contrastive rhetoric will be discussed in this chapter.
This chapter will then specifically review some of the 
research conducted in contrastive rhetoric which compares the 
writing of non-native English speakers from a variety of Lis to 
the writing of native English speakers, and contributes to the 
conceptual framework and rationale for the present study: the 
recognition of the writing of Turkish non-native speakers of 
English (non-natives) and native speakers of English (natives) 
by both non-natives and natives.
History of Contrastive Rhetoric
When foreign students began to arrive in the United States in 
large numbers during the 1960s, language teachers noticed that 
these students wrote differently in English than native English 
speaking American students. The writing of the foreign students 
was not necessarily wrong, but it was different. One of the 
first people to examine this phenomenon was Robert Kaplan 
(1966), as summarized in Leki (1991), who coined the term: 
contrastive rhetoric. To Kaplan, the differences in writing 
implied that the international students had ways of organizing 
and presenting what they wrote that did not match the standards 
of English, and he sought to determine the nature of those
differences (Purves, 1988). Kaplan's early study of contrastive 
rhetoric was more intuitive than scientific, but it was valuable 
in that it established contrastive rhetoric as a new field of 
inquiry. The early research in contrastive rhetoric was also 
product-orientated and prescriptive (Leki, 1991).
During the 1970s, discourse analysis focused on spoken 
rather than written discourse, and did not contribute much to 
the explanation of the differences in the larger segments of 
non-native writing (Leki, 1991). This period saw a decline in 
contrastive rhetoric research, as scholars seem to have lost 
interest in the subject.
The 1980s brought renewed interest in contrastive rhetoric 
and in the exploration of more than the surface features of 
written discourse. Among the most important research studies of 
the early 1980s were Hind's (1980, 1984, 1987) studies of 
Japanese rhetoric, Purves and Takala's (1982) analysis of essays 
from students in 14 countries, and the 1984 issue of the 
Annual Review of Applied L·inαuisticswhich was devoted entirely 
to contrastive rhetoric (all summarized by Leki, 1991).
Theoretical Background of Contrastive Rhetoric
In the past decade, most researchers in contrastive rhetoric 
have recognized that the ability to write a fluent, coherent 
text implies more than the ability to control vocabulary, 
syntax, and mechanics. Theoretical support for a study on the 
differences in non-native and native writing comes from the 
current research in contrastive rhetoric which focuses on 
language transfer, cultural linguistic variations, and text- 
types .
Language transfer
Whether or not a language learner's linguistic behavior 
(including writing) can be predicted by the similarities and 
differences between his native language and the target language
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is the basis for current research in language transfer. Odlin 
(1989) points out that the role of language transfer in second 
language acquisition has always been a controversial topic.
Early contrastive rhetoric research relied heavily on the theory 
of language transfer, and resulted in a prescriptive application 
of research findings. Current contrastive research is still 
attempting to determine when and how language transfer affects 
second language learning (Larsen-Freeman and Long, 1991).
Cultural variation
Purves (1988) points out that in written English, many 
academic disciplines require that individuals learn to write 
according to certain explicit and implicit conventions that 
affect patterns of organization, syntax, phrasing, and lexicon. 
If these recognizable differences in writing conventions occur 
in written English, it is reasonable, Purves feels, to expect 
that similar kinds of differences separate ethnolinguistic or 
geographically distant cultures and societies. Purves states 
that "such is the emergent line of reasoning behind contrastive 
rhetoric" (p.l4).
Grabe and Kaplan (1989) also believe that the effort to 
understand how writing in a second language is influenced by the 
cultural and linguistic conventions of the writer's first 
language continues to provide an impetus for contrastive 
rhetoric studies. Grabe and Kaplan maintain that "contrastive 
rhetoric predicts that writers composing in different languages 
will produce rhetorically distinct texts, independent of other 
causal factors such as differences in processing, in age, in 
relative proficiency, in education, in topic, in task 
complexity, or in audience" (p. 264). They point out, though, 
that this notion does not support the deterministic view that 
speakers of other languages think differently or have different
cognitive frameworks. They claim that literacy skills are 
learned and that they are culturally shaped.
Text-type
Grabe (1987) conducted research on English expository prose 
and found that within this major text genre, a number of text- 
type distinctions exist. Having reached this conclusion for 
English expository writing, Grabe poses several questions for 
other languages: "Does expository prose of some type exist in 
some other languages? If it does, what are its characteristic 
properties? What sub-types exist?" (p.ll6) Following his 
research on contrastive rhetoric and text-types Grabe concludes 
that "the basic issue is whether similar text-type 
generalizations may be made for different languages" (p.ll6).
One problem with text-type comparison is related to the 
frequency of a particular text-type in a specific culture. If a 
text-type appears frequently in one culture, but rarely in 
another, the results of a comparative study would be invalid 
because that particular type of text appears with different 
frequencies in the two cultures (Leki, 1991).
Current Research in Contrastive Rhetoric 
One focus of contrastive rhetoric inquiry concentrates on 
texts produced by non-native in an effort to: determine various 
but similar patterns of written discourse among speakers of the 
same language, contrast these patterns to native writing, and 
trace these various patterns to patterns of written discourse in 
the writer's native language (Hudelson, 1988).
Scarcella (1984) examined how non-native writers orient their 
readers in expository writing. Her results indicate that native 
writers employ a variety of linguistic devices to engage their 
readers attention, while non-natives were more limited in their 
ability to orient their readers. Scarcella feels that this may 
result from the non-native writers' unfamiliarity with the norms
10of expository writing in English. She also says: "They may have 
been transferring the rules and norms of their own cultures when 
communicating in English" (p.683). Scarcella also discusses 
reader/writer familiarity:
Although both natives and non-natives wrote for the same 
readers,their familiarity with these readers differed 
greatly. Native writers shared more knowledge and 
experience with their readers. As a result, they were 
better able to predict their readers' personal 
characteristics,including interests, intelligence, and 
knowledge of the world. Thus, before pen was ever put 
to paper, natives had a distinct advantage over their 
non-native counterparts. (p .684)
In their study of cultural variation in reflective writing, 
Bickner and Peyasantiwong (1988) compared essays written by 
natives to those written by Thai non-natives. Their research 
found differences in the way the two groups defined terms and 
concluded their essays. Also, there were differences in the 
conversational tone and in vocabulary: formal vs informal.
Research in contrastive rhetoric which focused on persuasive 
writing was conducted by Connor and Lauer (1988). Their 
subjects were all native from the United States, England, and 
New Zealand. Using an analytic scale to evaluate the samples, 
the researchers were able to identify differences in the use of 
credibility and affective appeals in the persuasive writing of 
their subjects. This cross-cultural research indicates that 
differences exist even in the writing of native speakers from 
similar but different cultures and educational backgrounds.
McKay (1989) explores the area of written discourse accent 
in terms of topic development. She examines two groups of 
essays: one written by Chinese students of English in China and 
the other by students from various ethnic groups studying
11English in the United States. She states that her purpose was: 
"to share my findings regarding the predictability of how the 
two groups of students develop the identical topic in different 
ways based on their cultural and social experiences" (p. 253). 
Her study was aimed at discovering if culturally determined 
rhetorical patterns are present in these two groups of essays. 
Among the patterns that McKay identifies in her examination of 
the essays Chinese students' are the presentation of a moral 
lesson, description, an element of time, and reference to public 
opinion. McKay concludes by stating that: "The question of 
just what part social and cultural experiences play in a 
writer's development of a topic is an area that needs further 
research" (p. 261). The significance of McKay's research is 
that it demonstrates clearly that what students write is 
influenced by their cultural, social, and educational 
experiences. In her study of topic development in non-native 
writing, McKay concludes that teachers should select topics that 
are within the realm of the students' experiences, and then 
strive to become aware of our own cultural expectations.
Research Based on Reader Response
Some researchers in contrastive rhetoric have studied the 
reactions to non-native writing by both non-natives and natives 
to determine what differences occur in non-native writing that 
make it recognizable to native readers. Scovel (1988) asked 
non-natives and natives to read written essays and listen to 
recorded speech samples of non-natives and natives. His 
readers/listeners were asked to determine if the samples were 
written/spoken by Americans. Most judges, both non-natives and 
natives were able to detect the foreign accent easily in the 
oral samples, but the written essays were more difficult to 
identify correctly. In Scovel's study, most of the non-native 
writers were able to "deceive" the judges, and their writing was
12passed as native by both the non-native and native judges. He 
concluded that writing in a foreign language can be mastered 
fully, but not speaking without a foreign accent because of the 
biological constraints on the acquisition of a second language. 
The expected results of the current study are opposite those 
found by Scovel. This researcher expects that native readers 
will be able to recognize a foreign accent in non-native writing 
and will intuitively sense something "not quite like English" 
about the non-native essays.
Santos (1988) took another direction in his research when he 
studied the reactions of both non-native and native professors 
to non-native writing. Essays written by non-natives were 
evaluated for language and for content. Santos found that while 
most of the professors were willing to look beyond deficiencies 
in language to the content of the non-native essays, the non­
native professors rated the language as less acceptable than the 
native professors did. This is significant since the present 
study will include both native and non-native readers.
Another research study that examines the reactions of 
readers to non-native writing was conducted recently by 
Kobayashi (1992). In this study, natives and Japanese non­
natives were asked to evaluate Japanese non-native compositions 
in terms of grammaticallity, clarity of meaning, naturalness, 
and organization. The results of Kobayashi's study support his 
belief that natives can recognize more readily the differences 
in the writing of non-natives and natives. They are able, he 
feels, "...to judge the acceptability of certain expressions by 
intuition, drawing upon implicit knowledge" (p.82). He further 
states that:
It is, after all, the native speaker who is the 
authority in this matter....It is sometimes said, 
for example, that the best definition of a dog
13is that it is an animal that is recognized as a 
dog by other dogs. (p. 105)
Conclusion
Since Kaplan first became interested in the writing of 
foreign students in the 1960's, various research studies have 
been conducted in the field of contrastive rhetoric to determine 
the causes for the differences in non-native and native writing. 
It is generally accepted that the writing of non-natives will be 
different than the writing of natives, and recent research has 
concentrated on language transfer, text-types, and cultural 
variations as some of the possible influences on non-native 
writing. At least one researcher, Scovel, maintains that 
advanced non-native writing should be indistinguishable from the 
writing of natives, as confirmed by his 1981 study.
The study follows Scovels' model to see if the writing of 
non-natives is recognizable to non-natives and natives. The 
study will not attempt analyze the perceived differences or the 
causes of the differences. Analysis of the differences in the 
writing of advanced Turkish non-natives and that of natives will 
await further research in contrastive rhetoric.
CHAPTER 3 RESEARCH METHODOLOGY 
Introduction
The purpose of this study was to determine (1) if Turkish 
non-native English speakers (non-natives) were able to 
distinguish between the writing of non-natives and native 
English speakers (natives) as readily as natives can make this 
distinction and (2) what were the characteristics in the writing 
of advanced Turkish non-natives that made it recognizable as 
"having a foreign accent." In order to answer these questions, 
writing samples from both Turkish non-natives and natives were 
collected and read by both non-natives and natives.
This chapter describes the data collection procedures, the 
materials, and the participants used for this descriptive study 
on non-natives' and natives' writing.
Model
The present study most closely follows Scovel's (1981) 
study in which ten highly competent non-natives and ten natives 
were asked to write essays which were then presented to adult 
native judges. The judges were posed with only a simple task: 
separate the essays written by natives from those written by 
non-natives. However, in the present study, both native and 
non-native readers were asked to distinguish native from non­
native writing, and they were asked to indicate the reasons for 
their judgements.
Sources of Data
Four separate groups of participants were needed to conduct 
the present study. The first two groups consisted of the essay 
writers: ten advanced Turkish speakers of English and ten native 
English speakers. The other two groups were the essay readers: 
five Turkish non-natives and five natives.
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Non-native and Native Writing Subjects
The Turkish non-native essay-writing subjects were selected 
from the class members of the MA TEFL Program at Bilkent 
University in Ankara. The students in this program were all 
English language teachers at their home universities in Turkey, 
Azerbaijan or Kazakhstan. The class consisted of twenty-four 
potential subjects (excluding the researcher) who were 
considered to be at an advanced level in English based on their 
acceptance into the MA TEFL Program, an English-medium program 
taught by four native American Fulbright professors, and on 
their scores of seventy-three or higher on the Michigan Language 
Proficiency Test.
Subjects for native writing samples were chosen from the 
English language teaching staff at the Turkish/American 
Association in Ankara. The group of American native English 
speaking volunteers consisted of three male and seven female 
essay writers, whose ages ranged from 22 years to 40 years.
Their English language teaching experience was varied, with some 
having as much as thirteen years' experience, while others were 
in their first year of teaching English.
Non-native and Native Reading Subjects
Four of the Turkish non-native participants who were asked 
to read the essays were also chosen from the MA TEFL Program at 
Bilkent University. Only subjects who qualified, based on the 
information retrieved in the questionnaire were asked to read 
the essays. One non-native reader was from the Faculty of 
Business at Bilkent University, himself a visiting professor 
from the United States. The non-native readers included three 
males and two females.
One native reader was a faculty member of Bilkent 
University's School of English Language (B.U.S.E.L.). Another 
was a teacher in Freshman English at Bilkent. The other three
16
native readers were from the English language teaching staff at 
the Turkish/American Association in Ankara.
Materials
All potential candidates for the essay writing task and the 
essay reading task were given consent forms (Appendices A and 
B ). These forms explained what would be required of the 
participants, gave a brief description of researcher's goals, 
and assured the participants of the confidentiality of the 
study.
The non-natives who consented to write sample essays for the 
study were presented with a questionnaire (Appendix C). The 
purpose of this questionnaire was to discover any non-native 
essay writers whose native language was not Turkish. Since the 
study focused on the writing of only Turkish non-natives, 
possible subjects whose native language was other than Turkish 
needed to be identified and disqualified from the study. The 
questionnaire also sought to determine the length of time that 
each subject had been speaking and teaching English, since it 
was believed that those who had the greatest experience with 
English would be more able to write like natives and thus be 
more valid subjects for the study.
Both groups of sample essay writers were given the same 
writing instructions and picture prompt (Appendix D and E), and 
were provided with paper on which to write their essays. Each 
participant was assigned a code number in order to keep the 
identities of the participants confidential, but which could be 
used for identification purposes by the researcher. The 
instructions asked that the essay writers use only their 
assigned numbers to label their work, and that they write for 
approximately thirty minutes.
The picture prompt was chosen because of its potential 
emotional impact and because it was culturally unbiased. The
photograph showed a person in a wheelchair near a small tree at 
the edge of a lake. The essay writers were asked to write a 
short composition based on their responses to the prompt, either 
a fictional narrative or an essay based on their own personal 
experiences.
Procedures
Writers
All MA TEFL class members were presented with the consent 
form during a regular class meeting at Bilkent University. 
Eighteen members of the class of twenty-four volunteered to 
participate in the essay writing task. The questionnaire, 
writing instructions, and picture prompt were then presented to 
these volunteers. Based on the participants' responses to the 
questions on the questionnaire, any subject whose native 
language was not Turkish was eliminated from the study. Of the 
remaining Turkish non-natives, those who had been teaching 
English for the greatest length of time were chosen over those 
with less English teaching experience. The essays of ten 
participants were chosen as suitable examples of non-native 
writing, based on the fact that the topics in their writing did 
not reflect their nationality or culture. The final non-native 
subjects who were chosen for the study ranged in age from 25 to 
39, and the group included six females and four males.
Ten American members of the English language teaching staff 
at the Turkish/American Association were chosen as subjects to 
write native sample essays for the study, based solely on their 
willingness to cooperate. Because of a conflict with the 
participants' teaching schedules, the samples were collected at 
two different times, with five subjects present each time, in a 
classroom at the Turkish/American Association. Attempts were 
made to recreate the same conditions for collecting the samples 
each time, and the same materials were used. Each subject was
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given a consent form, writing instructions with the picture 
prompt, and paper. The volunteer essay writers from 
Turkish/American Association were not asked to complete the 
questionnaire since they were all native English speakers 
employed as English language teachers in Ankara. The native 
subjects ranged in age from 22 to 40, and included seven females 
and three males.
Preparation of Essays
The ten sample essays collected from the Turkish non-native 
writers from the MA TEFL program at Bilkent and the ten sample 
essays collected from the American teachers of English from the 
Turkish/American Association were re-typed for the sake of 
conformity and ease of reading. Any references to geographic 
locations and any names in both the non-native and native essays 
which might indicate the writer's native language or culture 
were removed from the essays and replaced with XXXX. The essays 
of the non-natives and the natives were then combined in a 
random order for presentation to the readers.
Readers
Each of the ten readers (five non-native and five native) 
was then asked to read all 20 essays. The essay packet 
instruction form (Appendix F), asked the readers to separate the 
essays they thought were written by non-natives from those 
written by natives. The purpose of the study was to determine 
the ability of non-native and native readers to distinguish 
native from non-native writing, and not to analyze any 
differences that were perceptible to the readers. However, the 
readers were asked to try to identify the reasons for their 
judgments and to write in their own words on the reader response 
form (Appendix G) why they judged each essay to be written by a 
non-native or a native, or to indicate on the essays themselves, 
what it was that sounded "not like English."
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Conclusion
The results of the identification task given to the readers 
were divided into two categories: the responses of the native 
readers to the essays and the responses of the non-native 
readers to the essays. The ability of each Turkish non-native 
and each native reader to separate native writing from non­
native writing was tallied, and percentages were established 
which indicated how frequently each of the two groups of readers 
were successful in their ability to distinguish between essays 
written by non-natives and those written by natives. The 
reasons that each reader gave for deciding whether each essay 
was written by a non-native or a native were also categorized 
and tallied.
CHAPTER 4 ANALYSIS OF DATA 
Identification of Essays
The ten Turkish non-native speakers' (non-native) essays 
were read by ten readers (five non-natives and five natives), 
making a combined total of 100 readings. Out of those 100 
readings, the non-native essays were correctly identified 90 
times, with only ten readers incorrectly identifying non-native 
writing as native writing.
The native English speakers' (native) essays were also read 
a total of 100 times. There were 75 correct identifications of 
native writing, with 25 incorrect identifications of native 
writing as non-native writing (Appendices H and I).
These results are taken from the combined responses of both 
groups of readers. When the data is analyzed further, 
separating the responses of the non-native readers and the 
native readers, it becomes apparent that the ability of non­
natives to recognize non-native writing is very close to that of 
the natives' ability do so.
Table 1 shows that the non-native readers were able to 
identify non-native essays 86% of the tjLme. Table 2 shows that 
the native readers were able to identify non-native essays 94% 
of the time. The tables also show that both groups were less 
accurate in the identification of native writing. Both the non­
native and the native readers agreed in the identification only 
74% of the time.
Since there is not a remarkable difference in the abilities 
of the two groups to recognize non-native and native writing, 
the data do not support the hypothesis that natives are able to 
distinguish between the writing of other native English speakers 
and the writing of advanced Turkish non-native English speakers 
more frequently and more readily than non-natives can make this 
distinction.
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Identification of Essays bv Non-native Readers
Table 1 21
Non-native
Readers
Total Correct 
Identification 
of
Non-native and 
Native Essays
Correct
Identification 
of Non-native 
Essays Only
Correct 
Identification 
of Native 
Essays Only
5 Readers x 
20 Essays
= 80%
80/100
= 86%
8.6/10
= 74%
7.4/10
Table 2
Identification of Essays by Native Readers
Native Readers
Total Correct 
Identification 
of
Non-native and 
Native Essays
Correct
Identification 
of Non-native 
Essays Only
Correct 
Identification 
of Native 
Essays Only
5 Readers x 
20 Essays
= 84%
84/100
= 94%
9.4/10
= 74%
7.4/10
There was a close agreement between the non-native and native 
readers on the correct identification of combined essays, with 
non-natives being correct 80% of the time, to the natives' 84%.
On the recognition of non-native writing, the non-natives were 
correct 86%, while the natives were 94% correct. Both groups 
were less able to recognize native writing, with each being 
correct only 74% of the time.
Differences in Non-native and Native Writing 
The non-native and native readers were asked to write in 
their own words on the response form, or to indicate on the 
essays themselves, what it was about the essays that made them 
decide whether each essay was written by a non-native or a 
native.
The most frequently mentioned characteristics of the 
correctly identified non-native essays that both non-native and 
native readers gave as indicators that the writing was non­
native English are listed and counted below:
Distinguishable features: Natives Non-nati
Article use (15) (10) (5)
Awkward sentence structure (12) (6) (6)
Word choice or vocabulary (11) (3) (8)
Verb tense and aspect (10) (5) (5)
Sounds as if translated (10) (6) (4)
Lack of flow; hard to follow (8) (6) (2)
Language is too formal (5) (3) (2)
Prepositions (5) (4) (1)
Omission of "and" in a series (4) (3) (1)
The most frequently mentioned characteristics of the 
correctly identified native essays that both non-native and 
native readers gave as indicators that the writing was native 
English are listed and counted below:
Distinguishable features: Natives
Vocabulary (26) (5)
Native-like expressions (11) (2)
Makes sense; "flows" (11) (9)
Non-native
(21)
(9)
(2 )
"Sounds" like native writing (10) 
Writing style (8)
Sentence structure (7)
Knowledge of the language (4)
(1 )
(2 )
(3)
(6) (4) 
(7)
(5) 
(1 )
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These responses show how the readers differentiated between 
non-native and native writing. They indicate that the non­
native readers identified the same characteristics in the sample 
essays as the native readers. None of the readers mentioned 
rhetorical features in the essays as the reasons for their 
judgments. Only lexical and grammatical features were 
identified.
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Review of the Study
Most research in contrastive rhetoric confirms that non­
natives write differently in English than natives write in their 
native language. These differences in non-native writing, 
regardless of their cause (i.elanguage transfer, text-type, or 
cultural linguistic variations), are what give non-native 
writing a recognizable "foreign accent." However, Scovel's 
(1981) study resulted in finding that the writing of advanced 
non-natives was indistinguishable from the writing of natives.
In order to challenge Scovel's results, this study first proved 
the writing of advanced Turkish non-natives and the writing of 
natives is in fact distinguishable.
This study examined the ability of readers from the same two 
linguistic groups to distinguish between the writing of non­
natives and natives. It was hypothesized that natives would 
recognize non-native writing more frequently and more readily 
than non-natives would be able to do so.
The study also asked the non-native and native readers to 
indicate what it was about the writing samples that made it seem 
like "native" or "non-native" writing. Their responses were not 
used in an attempt to explain or examine the causes of the 
perceived differences, but merely to determine what 
characteristics of the writing samples led the readers to their 
conclusions.
Answers to the Research Questions
The answer to the first research question was negative, 
disproving the hypothesis that native English speakers could 
recognize non-native writing more readily than non-native
English speakers could do so. Only by a small percentage, 94% 
vs. 86%, were natives more accurate in distinguishing between 
non-native and native writing. This result was of interest to 
the researcher, not only because it proved the hypothesis to be 
wrong, but because it showed that non-natives were able to 
differentiate between the writing of non-natives and natives 
without the intuitive sense that only natives were expected to 
have.
Responses to the essays from the native and non-native 
readers provided evidence that differences were perceived in the 
writing from these two linguistic groups. Again, without giving 
detailed descriptions of linguistic features, but rather their 
intuitive reactions to the essays, both groups were able to 
indicate specifically which items in the essays caused them to 
decide if the writing was non-native or native. Both non­
natives and natives gave the same reasons for their judgments. 
Here, too, the researcher found it interesting that the non­
native readers identified the same features in the writing 
samples that made it seem "like English" or "not like English."
By showing that readers are able recognize non-native 
writing, the data supports previous research in contrastive 
rhetoric which accepts that there will be perceptible 
differences in non-native and native writing. However, the data 
do not confirm Kobayashi's (1992) study in which native speakers 
were able to recognize non-native writing more readily than non­
natives, based on some intuitive sense of what sounds "like 
English." The analysis of the data collected in this study 
indicates that non-natives as well as natives were able to 
recognize non-native writing.
The data which was examined in this study results in a 
conclusion which is the opposite of that found in Scovel's 
(1981) study in which non-native writers were able to "deceive" 
readers with their "native-like" writing. In the present study, 
non-native writing was recognized by both non-native and native 
readers.
Implications
While this study does not claim to make new pedagological 
implications for teaching ESL/EFL, it supports the implications 
of other research in contrastive rhetoric aimed mostly at the 
need for language teachers to be aware of the differences they 
will see in their students’ writing.
Kaplan (1988) summarizes ten objectives based on cultural 
and linguistic differences:
(1) To make the teacher of composition aware that:
(a) Different composing conventions do exist in 
different cultures and that these different conventions 
need to be addressed in teaching composition; the fact 
that a student is able to compose in one language does 
not mean that the student can compose in any other 
language.
(b) Certain grammatical features function at the level 
of discourse; the fact that a student has control only 
of certain sentential syntax does not mean the student 
can generate text.
(c) There is a relative distribution of reader/writer 
responsibility in different cultural systems and that 
this distribution affects assumptions about audience and 
about shared knowledge; the fact that a student
understands audience in one language does not mean the 
student understands audience in any other language 
system.
(d) A composition is a product arrived at through a 
process; the fact that the student may generate one 
relatively successful text does not mean the student 
understands the process.
(e) Morphosyntactic competence is prerequisite to 
writing; the fact that a student can understand the 
structure of individual sentences in a language does not 
mean that the student can understand the structure of 
cohesion and coherence in text in that language.
(2) To make the student of composition aware that:
(a) Audience must be defined before composition can be 
undertaken; the assumption that the audience is the 
writer is not always valid.
(b) There are a number of different writing acts - 
writing without composing, writing through composing in 
which the essential purpose is reporting; and writing 
through composing in which the composing process 
functions as a heuristic act - and that each of these 
requires different strategies; the fact
that a student is capable of writing in one language 
does not mean the student is aware of the frequency and 
distribution of writing tasks in any other language.
(c) There exists a set of text conventions that the 
student is expected to be able to manage; the fact that 
the student knows the conventions of his or her own 
writing system does not mean the student understands the
conventions employed in the target language.
(d) In order to compose anything, the student must have, 
and be able to bring to bear on the composing task, a 
universe of knowledge, including both "world knowledge" 
and technical knowledge of the subject; the fact that a 
student has opinions about a given topic doe not mean 
the student knows the subject well enough to write about 
it.
(e) Writing is a social phenomenon - a technique for 
negotiating meaning with other identifiable set of human 
beings - which requires far more than a minimal control 
of syntactic and lexical items in the target language.
(p.296,297)
Other researchers whose studies in contrastive rhetoric were 
focused on language transfer, text-type, or cultural linguistic 
variations have pointed out additional pedagological 
implications when concluding their studies.
According to Odlin (1989), one of the reasons for language 
teachers to consider more closely the problem of language 
transfer is that teaching may be more effective with an 
understanding of the differences between languages. Odlin also 
feels it is important for teachers to communicate the message to 
students that their linguistic and cultural background is 
respected by the teacher.
Kobayashi (1992) states: "The pedagogical goal of writing 
is twofold: to have learners create a final product that is 
logical, persuasive, and error-free, and to train them to be 
good negotiators with their own ideas. Demanding of learners 
only the first goal will engender frustration and even the loss
of confidence, just as does demanding perfect native-like 
English pronunciation." (p.l07)
Scarcella (1984) points out that teachers with an awareness 
of cultural linguistic differences will be able to set more 
reasonable goals for their students, rather than expecting them 
to produce something which they cannot. Scarcella further 
suggests: "To develop discourse knowledge, teachers might
expose students to the types of writing they would like their 
students to compose. To develop cultural knowledge, teachers 
might give their students information on topics which are the 
focus of writing assignments" (p.684).
Language teachers should broaden their concept of what 
constitutes "good work" and not require their students to share 
and reproduce in their writing our world view, one to which they 
are, of course, alien (Land and Whitley, 1989).
Final Conclusions
Determining specifically which aspects of non-native writing 
contribute to a written foreign accent may be difficult since 
the non-native may lack proficiency in several areas, including 
grammatical accuracy, lexical selection, and rhetorical 
organization. While the present study did not provide 
linguistic analysis of non-natives writing, it did show that 
readers are able to discern between the writing of advanced 
Turkish non-natives and natives.
The scope of the present study was small, focusing on the 
ability of readers to recognize non-native writing. Because of 
the limitations of the study, only a small amount of data was 
collected. More comprehensive future studies could attempt to 
determine if differences in rhetorical organization exist in
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Turkish non-native writing. Further research might try to 
discover if advanced non-native English speakers develop a 
native-like intuitive sense of what sounds "like English" 
enabling them to recognize non-native and native writing.
Future studies in contrastive rhetoric might determine if the 
syntactical, lexical, and grammatical features which identified 
the writing of advanced Turkish non-native English speakers are 
the result of language transfer, text-type, cultural linguistic 
variation, or a combination of these and other possible factors, 
including lack of proficiency.
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Appendix A: Writers' Consent Form 34
Consent Form for MA TEFL Research Study
Dear Friend,
The purpose of this letter is to ask for your participation 
in my MA TEFL research study. I am seeking volunteers to write 
short compositions. These will be read by another group of 
volunteers. My study will focus on the writing of native and 
non-native English speakers.
The identities of all participants chosen for my study will 
remain confidential, known only to me and my thesis advisor. Dr. 
Linda Laube. Any volunteers who wish to do so may withdraw from 
my study at anytime, and their samples will be eliminated from 
my study.
Each participant will be asked to write on a chosen topic 
for approximately 30 minutes. Some participants will be asked 
a write a second essay.
If you are willing to assist in this study, please sign 
below. Your cooperation is greatly appreciated.
Thank you.
Pam Holmes
I am willing to participate in the MA TEFL research study to 
be conducted by Pam Holmes. I understand what will be required 
of me, and that I may withdraw at anytime. My identity will 
remain confidential.
date print name
signature
Appendix B: Readers' Consent Form 35
Consent Form for MA TEFL Research Study
Dear __________________ ,
The purpose of this letter is to ask for your participation 
in my MA TEFL research study. I am seeking volunteers to read 
twenty short essays. My study will concentrate on the 
abilities of native and non-native English speakers to recognize 
a "written accent."
The identities of all participants chosen for my study will 
remain confidential, known only to myself and my thesis advisor. 
Dr. Linda Laube. Any volunteers who wish to do so may withdraw 
from my study at anytime.
If you are willing to assist in this study, please sign 
below. Your cooperation is greatly appreciated.
Thank you.
Pam Holmes
I am willing to participate in the MA TEFL research study to 
be conducted by Pam Holmes. I understand what will be required 
of me, and that I may withdraw at anytime. My identity will 
remain confidential.
date print name
signature
Appendix C: Questionnaire for Essay Writers 36
No.
Questionnaire
Age
First language
Second language 
Other languages
Your age when English language acquisition began?
Did you receive formal instruction in English? Yes No 
At what age did instruction begin? ______ yrs.
How many years have you taught English? yrs.
What foreign countries have you lived in?
How long did you live in each? 
Your age at the time? _________
What was your mother's first language?
What was your father's first language?
Do either of your parents speak English? Father Mother
Appendix D: Writers' Instructions 
Instructions
As a voluntary participant in this research study, you are 
asked to write a composition relating to the enclosed 
photograph. You may choose to write a narrative that you make 
up about the photograph, a story relating to any personal 
experiences or feelings about the photograph, or a descriptive 
essay. I only ask that you try to write for approximately 
thirty minutes.
Your identity will be kept confidential. The cover sheet 
shows your name and code number. Please write only vour code 
number on each page .
Paper for writing the essay will be provided. Please use 
this page for any notes you may wish to make.
Thank you.
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Appendix E: Photo/Writing Prompt 38
imsmmmmsm.
Appendix F: Readers' Packet Instructions 39
Reader Number
Dear Participant,
This packet contains twenty essays, written by both native 
English speakers (NES) and non-native English speakers (NNES).
Each essay is followed by a response sheet.
Please use this sheet to indicate whether you believe the 
essay was written by a NES or a NNES, plus, in your own wordSj. 
any reasons that caused you to make this judgment. You may make 
comments or marks on the essays themselves if it makes this task 
easier for you.
Your Reader Number is shown above. Please put this number 
on each response sheet.
Please return the packet to me, or to Dr. Linda Laube, as 
soon as possible. Because of my own procrastination, I am 
running short of time, and would appreciate your help in 
completing this phase of my research in the shortest possible 
time.
I am grateful for your participation, and for the time you 
have taken in order to assist me with my research.
Thank you.
Pamela Holmes
Appendix G: Readers’ Response Form 40
Essay Number Reader Number
In my opinion, this essay was written by:
____ a native English speaker (NES)
____ a non-native English speaker (NNES)
I came to this conclusion because:
Appendix H: Non-Native Readers' Responses 41
ORIGINAL
ESSAYS
Non-
Native
Reader
#1
Non-
Native
Reader
#3
Non-
Native
Reader
#4
Non-
Native
Reader
#5
Non-
Native
Reader
#8
#1 NN 
#2 NN 
#3 N 
#4 NN 
#5 N 
#6 N 
#7 NN 
#8 NN 
#9 N 
#10 N 
#11 N 
#12 NN 
#13 N 
#14 NN 
#15 N 
#16 NN 
#17 NN 
#18 N 
#19 N 
#20 NN
NN
NN
N
NN
N
N
NN
NN
N
N
N
NN
NN**
NN
NN**
NN
NN
N
N
NN
NN
N**
N
N**
NN**
NN**
N**
NN
N
NN**
N
NN
N
NN
N
NN
NN
N
N
N**
NN
NN
NN**
NN
NN**
N
NN
NN
N
N
N
NN
N
NN
N
NN
N**
N
N
NN
NN
NN
N
N**
N
N
NN
NN
NN**
N
NN**
NN
N
NN
NN**
NN
NN
N
N
NN
NN
NN
N
N**
NN**
N
NN
NN
NN**
N
N
NN
N
NN
NN**
NN
NN
N
N
NN
Note: ** indicates incorrect identification
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ORIGINAL
ESSAYS
Native
Reader
#2
Native
Reader
# 6
Native
Reader
#7
Native
Reader
#9
Native
Reader
#10
#1 NN 
#2 NN 
#3 N 
#4 NN 
#5 N 
#6 N 
#7 NN 
#8 NN 
#9 N 
#10 N 
#11 N 
#12 NN 
#13 N 
#14 NN 
#15 N 
#16 NN 
#17 NN 
#18 N 
#19 N 
#20 NN
NN
NN
N
NN
N
N
NN
NN
N
NN**
NN**
N**
N
NN
NN**
NN
NN
N
N
NN
NN
NN
N
NN
N
N
NN
NN
NN**
NN**
NN**
NN
NN**
NN
NN**
NN
NN
N
N
NN
NN
NN
N
N**
N
N
NN
NN
NN**
N
N
NN
N
NN
N
NN
NN
N
N
NN
NN
NN
N
NN
N
N
NN
NN
N
N
N
N**
N
NN
N
NN
NN
N
N
NN
NN
NN
NN**
NN
N
N
NN
NN
N
N
N
NN
N
NN
NN**
NN
NN
N
NN**
NN
Note: ** indicates incorrect identification
Essay Number 1
After a long and cold winter, it was nice to see sun shining 
and to listen to birds while singing. Everything looked so nice 
behind the window. He thought it would be wonderful to be 
outside but it was still impossible to ride the wheelchair 
outside because roads were muddy. He sighed and rode his chair 
back to his study room and took a book from the shelf and 
flipped through pages. He couldn't concentrate on reading, left 
the book on his table and went out of the room. On the way he 
heard his wife calling him from dining room but thought that he 
didn't want to eat anything. He didn't want to do anything 
other than go out. XXXX was waiting for him in dining room and 
putting plates on the table when he came in. They didn't speak 
while eating. XXXX understood that there was something wrong 
with XXXX. After they finished, XXXX finally asked if he wanted 
her to do anything for him. He asked her to prepare a cup of 
coffee and bring it to balcony. He went to balcony and felt a 
great desire to go out and walk around but he was stuck with 
that chair for three years after that terrible accident which he 
had while driving to airport. He was daydreaming and living the 
accident again when XXXX came with the coffee. XXXX told 
nothing until he finished his coffee. After all, he told XXXX 
that he wanted to go around. XXXX told nothing, she just 
nodded. She helped him while going downstairs. After they 
were downstairs XXXX didn't want her help and tried to ride his 
wheelchair for awhile. Until the little tree, he did well. He 
couldn't pass the small water pool. He tried, tried and tried 
again, but it was going worse. He stopped trying and drew back
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as if he wanted to stand up and walk but, no use. He was stili.^  
there, in his wheelchair, in that small muddy water pool. He 
was again in that terrible accident which made him impaired.
Essay Number 2
XXXX was a happy man living with his family in XXXX. He was 
working in a big company as an electrical engineer. His wife 
was a teacher in a college and their son was attending 
elementary school.
Whenever they had time, they would go out for shopping, 
visiting friends. In the summer, they would always go on 
picnics with their friends, almost every weekend.
One summer day, they again decided to go on a picnic with 
friends; they prepared foods and all other things they needed 
for picnic. They met their friends and started driving to their 
picnic place. They were chatting, singing in the car, enjoying 
scenery, the weather.
XXXX suddenly saw a truck coming towards his car. He tried 
to escape, but unfortunately the accident was inevitable; the 
truck crashed into his car.
XXXX found himself in a hospital; he quickly understood that 
he wasn't able to move his legs; his legs didn't feel anything. 
There was no problem with his wife and son, but he was disabled! 
He lost all his desire to live for a few months; he wouldn't be 
able to w^ iJCf he wouldn't be able to work.
He stayed in the hospital for one year doing nothing but 
lying and thinking. His wife and son supported him very much by 
giving him their love, interest.
The biggest problem for him was that not being able to go 
out, to feel fresh air. When he went out of the hospital, it 
was another beautiful day, like the day he had accident.
There was a surprise waiting for him out of the hospital.
All his friends were waiting for him to take him on a picnic.
There he is now; in the nature, breathing in fresh air, 
watching the green scenery, flowers blooming. There he is again 
with his family, with his friends. The only difference is that 
he can't live without this wheelchair any more. It will be his 
feet.
He feels better now. He believes that he can be happy again. 
He is alive!
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Essay Number 3
Dear XXXX,
Today I pushed myself out of the house and up to the edge of 
the lake. I sat and sat and sat and thought about all the 
things you told me last Saturday: "Don't give up." "You're not 
a victim." "A lot of people love you and depend on you for 
love." etc, etc, etc.
Oh, XXXX, I wish that I could feel as strongly about all 
those things - or just be as strong as you. Ever since I got 
sick (Has it only been 2 years? It feels like my whole life.) 
I've been so angry, bitter, scared. I try to cover it up; I've 
read more self-help pamphlets and books that I know how I'm 
supposed to act and feel, but, oh . . sometimes I get so angry.
You know, when I first discovered I had AIDS I didn't even 
know what the initials stood for. I thought that after I read
about it and learned more, and ate healthy and quit smoking, 
well, I guess I believed that I wouldn't really get sick.
I never believed I ’d lose my legs, but here I sit, and sit, 
and sit. And, sometimes I wish I could just die, and forget 
that anything awful and tragic and horrible as this actually 
happened.
You now, maybe I should have married XXXX after all. At 
least then I'd have someone around to get me past those big 
stones at the edge of the lake, and I could just fall in and 
sink to the bottom.
Oh, but I'm going to get you all upset again! I'm sorry, 
XXXX, I seem to always be throwing all my feelings on you, and 
heaven knows you've got your own problems. How's XXXX? The 
kids?
Oh, by the way, as long as I'm talking about XXXX, I saw him 
today with his new "girlfriend."
Can you believe that jerk actually came over to me to ask if 
I was "comfortable"? COMFORTABLE?!
I wanted to say, "Yes, I'm really feeling good down here 
being bumped and pulled and pushed in about seven different 
directions at the same time, and having crumbs from those stupid 
pink and green tea-cakes spilled down my shirt as some stupid 
doctor leans over ine to talk to a charming young research 
assistant; wishing that I could go to the bathroom just once 
without asking for some one's help. Oh, yeah, I was really 
comfortable, let me tell you. Well, anyway, I told him I was 
"fine" (I always say I'm "fine").
So, the latest medical news is that the doctors now give me
between 6 months and 1 year to live. They say that the
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condition of my nerves will continue to deteriorate and it may 
begin to effect my brain. Oh, XXXX! what is happening to me? 
Was I once a well-adjusted, intelligent, kind-of-cute-in-a-fat- 
sort-of-way person? Can it be only two years since I found out?
You know, sometimes when I sit on the lake and look out over 
the water like I did today, well, it's just so peaceful. It 
calms me; makes me forget all my problems, and ,well, I just 
watch the birds and listen to the wind and the trees and the 
fish and the frogs. But then. . . then. . . well, I usually 
have to go to the bathroom, and slowly, slowly the good, calm, 
warm feelings are gone. And the anger. . .oh, the incredible 
anger begins again. I get so mad I want to scream and run and 
run and run. I want to escape everything, and everybody and 
every damn disease known to man. But, I can't. So I cry and, 
well, I guess I write to you.
XXXX, I'm exhausted. Thanks for listening. Sometimes I'm 
not sure if you're the victim or if I am. What do you think? 
Anyway, that's all for now.
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Essay Niunber 4
She always watched him with a neutral face. She always loved 
him without any limitations, she always took care of him without 
feeling any guilt. But, today in the darkness of her eyes there 
was a secret, deep sorrow, pain. She felt it in all her body. 
After trying to hide it, keep it away for so many years, after 
trying to persuade herself and everybody that she wasn't guilty, 
she felt miserable as she watched her son.
He was so full of life, he always tried so hard to be a happy 
boy, he was so cute. She shut her eyes, not to see him, near
the lake, under the warm breeze, under the cool sun where he 
cannot run, jump and where he may not be able to come again.
She shut her eyes, not to see him for a few seconds trying to 
guess how it is going to feel without him. She felt a great 
pang in her heart, she felt her heart and mind so pressed with 
sorrow that they are going to explode. She loved him, his hair, 
his smile, his courage. She needed his love. When she opened 
her eyes he was still there. She was afraid of not finding him.
"You must have an abortion, Ms. XXXX! There is a great 
possibility that your baby may have serious illness or he might 
be handicapped. After a few months we can be able to tell you 
exactly what, but then it will be too late for abortion."
"But, there is a chance that it will be OK?"
"Yes. A little chance. The medicine you took unaware of 
your pregnancy is a really influential one."
"But I just can't kill the baby inside me, especially when I 
know that there is a chance. And even if it comes to world with 
an illness, we can cure him. I'll take care of him, I will love 
him. I just can't do it."
"My dear Ms. XXXX. You will have to decide, but remember it 
will be very tough for you and the baby."
She could still hear her own sobs and the trouble in the 
doctor's voice and his eyes. She wanted to have the baby and 
she did. She always struggled, thinking that this was the best 
decision. He had a chance and she did her best to make him 
happy and she tried everything that would make him walk. But 
now, now it is impossible to be brave. She just stood there 
watching him with a smile, just in case he looked at her 
suddenly.
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She thought he was so thin. He never ate much. "Maybe I 
should take him to his father next month. Weather there is 
much better." Her heart froze with bitter pain when she 
suddenly realized that it might be too late next month. She 
wanted to scream, cry and run away. She wanted to hug him 
desperately and kiss him to death. She felt guilty, she felt 
pain.
"Mom, come and close your eyes like me and you see weird 
things in the sun. They are so pretty. I just love to feel the 
sun. Mom. Come on."
She smiled, went to him, closed her eyes with his hand in 
hers, with her heart ready for everything. Yes, Doctor. It was 
tough but this is more than everything. You didn't tell this to 
me, she thought. She bent slowly, kissed his eyes and sealed 
her heart.
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Essay Number 5
I come to this place to be alone; to try to get my thoughts 
straightened out and to stop remembering. I can still hear the 
sounds of the accident.
I have been released from the hospital. There is nothing 
more they can do for my body. I will be in this chair for the 
rest of my life, and if I had the courage, I would make that 
life a short one.
It's not the chair that makes me want to end my life, or 
even those terrible memories of the accident. My own losses and 
suffering can be endured. It's when I look at my mother's face 
that the real pain begins.
50My parents gave me a car when I finished my studies at XXXX' 
University. They were so proud of me, and wanted to reward me 
for my hard work.
On the night of my graduation party, my little brother asked 
if I would take him for a ride in my new car. It was late, and 
I had had a few beers. I should have listened to my mother, and 
waited till the next morning, but I didn't.
Instead, I woke up the next morning in the hospital. The 
first thing I asked about was my new car. Then, I saw my 
mother's face, and asked about my little brother. I was the 
only one to survive the terrible accident, which they say was my 
fault.
Essay Number 6
It had been five years - exactly five years - since "the 
accident." How ominous sounding those words are: "the 
accident." His body tenses even to just think about it, to 
remember it.
But, not his entire body; the only part that "tenses" is 
above his waist. For he is a paraplegic; the result of a freak 
car accident that happened five years ago.
Five years ago today.
These anniversaries are difficult for him. Although his 
fcimily is completely supportive and attentive to his physical 
and emotional needs, on days like this, he needs to be alone. 
Alone, to think and reflect on his life.
This lake near his house is his favorite spot for these 
quiet moments. He spent a lot of time there as a child, and has 
many happy memories that center around this beautiful, quiet
place. It is here that he can find the solitude that he seeks. 
The luscious quiet and serene beauty of this lake caresses his 
tortured, and sometimes angry soul.
Why is he angry? And, of course, the obvious and related 
question: Why is he in a wheelchair? What happened?
He was hit by a drunk driver; a drunk driver who presently 
is out of jail and living a comfortable life - complete with the 
use of both legs. There is no way that written words can convey 
the depth of the anger and frustration that an 18 year old man 
feels when he loses the use of his legs. Just as he was on the 
edge of adulthood, he is stripped of the ability to walk. And, 
indeed, quite nearly stripped of his life as well.
But what can he do? How can he make sense of the past five 
years of his life and how unspeakably tragic it has been? What 
"higher power," what "God" would do this to him?
No power, no God did this to him. A reckless, wretched 
alcoholic did this to him. And justice was not served.
But, as he sits next to the lake he recalls the words that a 
friend of his - a friend who is a guadraplegic -said to him some 
years before. These words, when he softly repeats them out loud 
to himself when he is alone, give him comfort. These words 
empower him.
These words, as quoted from his friend, are: "What does not 
kill you makes you strong."
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Essay Number 7
The disabled boy in the photograph is XXXX who had a traffic 
accident 2 years ago. He was in a car his father was driving. 
While his fathitt* was trying to pass a truck, another car
52appeared in the opposite direction and in order not to hit the 
car, his father turned the wheel and flew out of the road. Even 
though they were lucky because the car did not roll, XXXX was 
the only one whose legs were squeezed between the seats and the 
back of the car. As a result, he is not able to walk now.
After the accident, everything changed dramatically for XXXX. 
His friends in the school who really felt sorry at first turned 
out to be making fun of him and not being helpful at all. The 
teachers and the principal of the school have changed their 
attitudes and started feeling pity for him. But, he did not 
need people to be good and feel sorry. Instead, what he has 
wanted is just to be accepted as he is now. The situation is 
exactly the same at home. His father still feels responsible 
and guilty of the accident and XXXX's losing his legs. He tried 
to speak to his father many times to explain that it was not his 
father's fault and this type of thing could happen anytime to 
anyone. He failed because whenever he tried, his father either 
kept changing the topic or started crying.
In short, his life has become miserable and unbearable. 
Finally he took the decision to commit suicide, which was stupid 
and meaningless before, but became as the only solution to his 
problems now. He left the spot where his family was having a 
picnic and drove the wheelchair up to the hill. He doesn't know 
why he has chosen this hill, that tree, but he knows that he'll 
do what he is after, suicide. In a minute, he will take a knife 
out he has hidden all the way to the picnic spot and during the 
picnic and will do what many samurai did when they killed 
themselves. He has chosen this way because he knows that they 
did Harikari in order to keep their pride even in the last
minute of their lives. He has pride, too, and will do what he 
wants.
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Essay Number 8
Life is difficult for everybody. However, life is more 
difficult for some people. XXXX is one of the unluckiest 
people. Everything started when he was driving to the airport 
to see his girlfriend off. He was happy that she got a 
scholarship, but he knew that he was going to miss her. His 
girlfriend was trying to convince him that three months was not 
too long. While they were involved in a discussion, a truck was 
trying to overtake them but a car was coming in its way, so the 
truck driver crashed into them. The result is a life in a 
wheelchair for XXXX. His girlfriend recovered in about a week 
as she wasn't seriously injured.
XXXX was not an optimistic person, but he wasn't a 
pessimistic person either. He had ups and downs both in his 
private life and also at his work; however he didn't have the 
slightest idea about life in a wheelchair, it wasn't easy for 
him to accept the truth but he knew that he only had two 
chances. One was to learn to live like that and the other was 
to live in his own world. He tried very hard to continue his 
life like the past but he realized that this was never going to 
be possible. Firstly, his girlfriend left him. This was not a 
shock to him because he thought this was a fair decision. 
Secondly, he wasn't able to continue his work as a stock broker 
and was given a secretary's job. "What else could have 
happened" he thought.
There was a place where he always felt comfortable and 
relaxed. This place was under a tree near the beach. Although 
he had gone to this place before, there was a big difference. 
His girlfriend wasn't with him anymore.
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Essay Number 9
The whole thing was really amusing to him, in a way. Of 
course he knew the way to the strand. He had wheeled himself 
numerous times close to a certain point near the surf, that part 
of the beach that pleased him beyond measure, the place where he 
could be next to his friend.
Yes, his friend. Sure, it was just a miserable looking tree 
to the rest of them, to everyone else who could not understand. 
But he had a special relationship with it. It was a rather sad 
looking tree, set apart from the rest of the world. People 
might stare at it and say, " What a pathetic tree," much as 
they might look at him and say, but with less contempt and with 
more ostentatious sympathy, "What a pathetic boy."
Yes, he understood himself in relation to the world around 
him. And he understood how he and this rather pathetic tree 
appeared to this world. He loved the tree for this reason.
He would gaze for hours at its bifurcating fingers, with 
their periodic decorations of leaves which appeared like hands 
waving at him. Was the tree waving at him? Did the tree have 
thoughts at all, and if it did, did the tree think as much about 
its relevance, its significance to the world as he did?
He closed his eyes, gazing upward, smiling at the very idea 
that the tree wanted to be his friend as much as he wanted to be 
its friend. Maybe the tree is wondering, he thought, if I am
not some motionless, inanimate object as much as, I confess, I 
think the tree is some inanimate object.
Or maybe the tree is thinking like the rest of them: "Oh 
my, how different he is from the rest of us I A person who can 
not use his own body! At least I am a tree which can support 
myself by my own body, my own trunk! "
Wouldn't that be irony defined, he thought.
But, he knew the tree understood him, would have no such 
thoughts - if it had any - and would be his comrade time without 
end.
When he would go back home a little later, he would be 
comfortable knowing that the tree was there waiting for his next 
visit. He and the tree would discuss metaphysics one day soon. 
They had already contributed many thoughts on epistemology, 
coming to some agreement on some matters. Oh, it would be 
necessary to discuss logic, but without the symbolism. Then, of 
course, the subject of ethics, especially Aristotelian ethics, 
would be breached.
Yes, everything was all right with the world. There was so 
much to think about, and that's what he knew he did best. And 
he knew the world respected him for that. At least he could 
count on that. And he respected the tree for just being what it 
was.
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Essay Number 10
As I relax here under this tree, I find myself reflecting 
back to the day l became bound to a chair for movement and 
support.
As a youth, I found myself constantly indulging in the "in" 
thing.
First it was booze, then pot, then coke, and so on. I knew 
this would make me more popular. People I would not have 
ordinarily have spoken to now were some of my closest friends. 
Pretty women that ordinarily would have caused me embarrassment 
were easier to talk to, thus ensuring my inevitable fall. The 
more they liked me, the more I fell.
Finally, the last fall would be my final fall.
After a night of great partying, booze, coke, etc, I tried 
to stagger up the stairs to my apartment. I almost made it. In 
my horror, I quickly sobered up as I realized that I was falling 
backwards.
When I awoke, I found myself talking to many more people I 
ordinarily would not have talked to: doctors, nurses, social 
workers. I would need their help now, because I was paralyzed.
Slowly all of my "friends" crept out of my old life and left
me.
Greet my new life. Professional women I would not have 
ordinarily spoken to now helped me with my every task.
In time I became quite adept at my new "companion" and soon 
found it to be my only companion. All of my phony friends 
remained phony, leaving me to ponder for the rest of my life,
"Was it worth it?"
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Essay Number 11
"Thank God 11 " she cried. "I promise I'll never complain 
about my life again."
57After releasing her pent up emotions from the last few 
weeks, xxxx began to become aware of her surroundings.
It was a typical summer day. The waves lapped dreamily on 
the vast expanse of sand, the sea gulls wheeled overhead and the 
clouds beckoned the approaching change of weather.
"I needed this," XXXX reflected as she gazed across the 
horizon. "No wonder people find the sea therapeutic."
Gradually she tried to piece together the events of the last 
few weeks. The accident had happened six weeks ago now. She 
saw the car coming towards her - where had it come from? And 
then - blank -the next thing she knew, she was in hospital. All 
those people, strange faces. . . the doctors and nurses had been 
great, so professional, but why do people who hardly know you 
come to visit when something bad has happened?
"God, I felt so bitter - people are so morbid - always 
interested in other people's misfortunes. And then I had to be 
brave for Mother’s sake. I wanted to cry all the time, but I 
knew she's only feel worse."
The time had passed slowly in the hospital, everyone had 
been very kind, but always evading the issue. No one would talk 
about the future. XXXX had seen the pity in their eyes. "Poor 
kid, she'll never walk again." Because no one had talked to 
her, really talked truthfully, she suffered an intolerable 
loneliness - a feeling of being an outsider.
Then that glorious day had come - the doctor had confirmed 
that she would walk again. It would take time, but he was sure 
the treatment would be successful.
The family were ecstatic - she and Mother had clung to each 
other and cried and laughed till we hurt. My first day home.
there had been a surprise party - if only I could have danced, 
but the relief, the immense relief of knowing everything was 
going to be alright.
After all the emotion, the tension, the saddest turned to 
the happiness - this was it. . . this is the real world. The 
sea, the sun, the sand; tangible things and real living - 
friends, having fun, eating, drinking. These are the things 
that count. I swear I '11 never take my life for granted again.
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"XXXX . .1 Where are you?"
My sister's voice was drowned by the shriek of the sea 
gulls.
"OK - back to reality," she surrendered.
Essay Number 12
XXXX is 16 years old, but he feels much older now. He used 
to go to XXXXX School in XXXXX. He didn't like school much, but 
he liked his friends, playing truant with them.
He was an average student at most of the subjects. However, 
math was his favorite. He was the best in class and at school. 
He was also interested in computers. This interest changed his 
life dramatically.
One night, his father brought a good quality computer for him 
as a present. He was thrilled. He started playing games on the 
computer everyday instead of doing the assignments for his 
subjects at school. Then he asked his father if he could attend 
a private computer school to learn about computer programming. 
His father gave him more than he wanted. He found a private
59computer teacher for him who started giving XXXX lessons twice a 
week.
As XXXX learned more about computers, he became more 
interested in them. This interest followed him everywhere, his 
mind was constantly occupied by the magic world of computers.
One day he was hurrying home after school. As he was 
crossing the main street near his house, he failed to see a 
private car coming fast towards him. He was knocked over, 
unfortunately.
He had to have one operation after another but he couldn't 
walk. His brain was damaged as well.
Now, XXXX is tied to the wheelchair. He is not really aware 
of what is going on. He is like a small, disabled child. He 
can speak, but in a childish way. He can eat, only with help 
from others. He can't operate his computer anymore. He doesn't 
even perceive it like a toy.
His parents are very unhappy. Needless to say, they regret 
for having bought a computer for him, but what else could they 
have done?
Essay Number 13
It's now Springtime and I've emerged from a long winter of 
re-habilitation following my paralysis. Before my accident I 
had so many plans and dreams. I had hoped to continue my career 
in the military, marry someday and have children.
The long winter was one of introspection, readjustment and 
catharsis. The onset of Spring and spawned new hope and new 
dreams. Although I am physically limited, I'm thankful I still 
have my sight, hearing and intellect intact. I still have
60agility in my arms and hands. I've begun to resurrect my long 
dormant painting/drawing talent. I now have time - an abundance 
of time to pursue the multitude of simple pleasures I had 
foregone for so many years. I look forward to immersing myself 
in classical literature and philosophy. I want to finally learn 
to read music and broaden my guitar repertoire. I want to re­
enroll into a university and study humanities, or alternately I 
could return to my former profession as a design engineer. With 
the current wealth of computer design applications, physical 
limitations are unimportant.
By focusing on my talents and capabilities instead of 
limitations, I transcended the pain and disappointment of my 
circumstances and instead of leading a mere tolerable life, I 
look forward to an exciting, fulfilled life with many 
possibilities.
I expect to become a productive independent member of 
society again, and should I walk again, finally achieve my 
original dreams.
Essay Number 14
Whenever I see a person who is retarded, who has a hearing or 
seeing problem, etc, I start feeling ashamed of myself. I am 
not the kind of person who can find the positive points of 
everything and feel happy even under bad circumstances. So this 
type of people remind me how lucky I am. That is why a quick 
glance at this picture made me have similar feelings.
When I looked at it for the second time, and more carefully,
I perceived the buds on the branches of the tree and the 
expression of the woman’s face. Maybe spring and the buds
61remind her of the days she could run along the fields full of 
flowers, lie on the grass, play with her friends, etc. Or maybe 
she could never experience such feelings and she wishes she 
could; she wonders how it feels to be able to walk and run.
If I am not mistaken, she is at the seacoast. She might be 
so hopeless and desperate that she is planning to commit 
suicide. The painful expression on her face makes me think so. 
If I ever see such a situation, I think I can never decide what 
the best way to help that person is.
The branches of the tree are too high for her to reach and 
touch or smell. Maybe she is trying to stand up, reach the 
flowers and smell and touch them without anyone else’s help or 
without having to pick them from their beautiful branches for 
the first time in her life. The flowers are so attractive and 
lovely that they awaken the feeling of life inside her.
No matter what way I interpret this picture, it makes me 
depressed and reminds me of the people who does not ever have 
the chance to do the things I am able to do, to go to places I 
and able to go, etc. I must never forget that I'm lucky to be 
competent enough to take care of myself and survive 
independently.
Essay Number 15
The picture I have looked at is a handicapped man near the 
ocean, but looking at a tree, as if he's struggling to get up 
the hill to the tree. His struggle, his tenacity, his effort 
and endurance are more than any person that is able to use both 
of their legs. This man however, is glued to a wheelchair. His 
hands, tired of turning the wheels because of the abrasiveness
of the friction between his hands , his palms more specifically, 
and the rubber wheels, have become unbearable; he's tired and 
exhausted of moving his apparatus because even though he is 
sitting upon it, it is not connected to his body.
I wonder what has brought this crippled man here? Why does 
he choose to climb such a steep hill? How much patience has he 
within himself to climb the hill? It surely seems to be quite 
a lot. He has a strong face even though it is filled with pain 
from his hard work, there's a part deeper inside himself, a 
soul-needing journey for him up the hill to prove to himself 
that he's able, as crippled as he is, that his life still has 
meaning and that he's capable of overcoming difficult tasks that 
are given to him.
Mrs. XXXX had many children and all of her children except 
one died. She has survived such a task. Jews in holocaust in 
Germany survived such torture. My point is that life, love and 
happiness are all good and yet sometimes unhappy experiences.
At times I feel that I'm climbing up a hill, sometimes 
gaining, sometimes coming to a newer, deeper understanding of 
life. Because I love my fiance, his family and I have become 
accustomed to their generosity, even though their financial 
situation is the same as the one my mother and step-father have 
- - not so good. But my fiance and I have been educated and we 
can both obtain good paying jobs. The struggle is to get these 
things for ourselves, to live a good life and to start our lives 
together.
I think sometimes that my patience has run out, but seeing 
this picture, talking to my future mother-in-law and remembering
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other people who've tried very hard has brought my struggle into 
a better perspective.
Now, maybe in a few months I'll have climbed my hill with my 
beautiful fiance who's waiting for me, who loves me with all his 
big heart and who I love, too; we'll help each other climb this 
hill and together through our lives we will grow more and more 
close because the hill is always in a clear, beautiful blue sky 
and the tree is strong and alive.
Essay Number 16
A handicapped man sitting in the wheelchair by the lake 
thinks about the days ahead. He has some plans to do in future. 
He wants to move to another country and to run a supermarket.
He doesn't want to see anyone who he knows. He always wants to 
be away from them. He wants to sell everything that he owns, 
his house, his car, his clothes, furniture and even his 
memories. While thinking about his plans he suddenly remembers 
the accident he had. He begins to pray to God and wants to turn 
the past. He thinks of the past and the days he walked, ran and 
played football. But now, he knows that it is impossible for 
him to be able to walk or run. He prays God, again, again and 
again, but who knows, one day his wishes might come true.
Essay Number 17
When he was born he didn't have any chance to guess what sort 
of life he would experience in the future. But, he was a man.
A man that God created. He was not sure if He had ever thought 
before He created him.
He grew up in sorrows and with dreams of a nice, brilliant 
future, never gave up and never felt hopeless, because he was 
aware that he was a man that He created. So, he should have 
lived the life which was meant for him. He should have always 
kept in mind that he was not a full man and that he had to live 
in this chair that carried him wherever he wanted, that gave him 
the chance to live.
It was this chair that made him choose to be a musician. It 
was again this chair that helped him on the way to become a 
musician. He never forgot that he needed the chair and 
therefore always felt responsible to respect it. It was a piece 
of him like his arms, fingers, ears and nose but not like legs. 
He didn't even dare to speak or think about legs because he had 
never had those lovely things that might carry him away. Away, 
everywhere he wanted to be and everywhere he dreamed to be.
He used to get up early every morning, before dawn, and used 
to go to his usual place. A place where he had a single tree by 
the ocean and nothing else. He used to talk to his tree, tell 
him what he did that morning and after the talk he used to 
listen to the tree. He always played his violin. While he was 
playing he used to try not to see his tree crying as he didn't 
want to feel sorry. This tree was his only friend in his life.
It was the person who he told about his ideas to. and who he 
learned everything from. All his life he had never loved 
anybody else more than him.
That day he didn't take his violin with him. He wanted to 
talk to his love and take his consent. But, he had sure 
feelings that he wouldn't be able to express himself. He knew
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that he would have offended his best friend if he had told him 
that he was going to leave. That day he gave up talking to him.
Next day, he took his violin with him and played some music 
that his friend had never listened. He knew that his friend 
would get surprised as he had never listened to these pieces 
earlier. And he knew that he would definitely guess what was 
going to happen. Just at that time, a wind blew and broke a 
branch of the tree down. He thought if only he could have 
stayed and wouldn't have to leave. He began to cry as his best 
friend was injured because of his thoughts.
There was no reason for him to last his life as he had caused 
such a thing. He took his violin and put it under the tree 
gently. Then he looked at the horizon. He could see the fish 
and plants in the ocean. He thought it wouldn't be hard to do. 
And he did what he thought he was going to do. After that day 
nobody had played that violin again and that tree never laughed.
Essay Number 18
Isolation comes easy. I've isolated myself from happiness, 
pain, relationships. You name it, I've known it, felt it, loved 
it, and hated it.
"Button up your overcoat," against all odds, when there's a 
storm just crawl into yourself, isolate your being from any 
possible attack.
You're afraid to let someone know how you really feel 
because so many times something you said or did leaves "a bad 
taste" in their mouth. So you go home, close the door, greet 
silence and let the walls envelope you, caress you, comfort you 
from the harshness of a secret life.
Then the day arrives, I've heard it's called The Day of 
Reckoning; that time when you inevitably lose the ability to 
isolate yourself. But it's an awakening to step out from your 
core and really know who you are and discover the blanket of 
isolation is no longer necessary.
Isolation came easy but now I prefer to flow down the canals 
along with all the debris, bumping and tumbling along with the 
best of them and it's the most wonderful thing I know: I'm
patchable and repairable; that things come out bright as the 
spring sunshine in the end.
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Essay Number 19
My name is XXXX. I am 25 years old and have been in a 
wheelchair for two years. When I was 18 and a student at XXXX I 
began to have strange attacks. At times my hands would become 
paralyzed or my leg would go numb or even one time I lost my 
vision for three full days. My parents who were extremely 
worried about these unusual recurrences took me to many 
different doctors who did endless tests to find out what was 
happening to my body. Some physicians thought I had a brain 
tumor; others told my parents I had some rare disease that only 
occurs in Africa. Most of the experts, however, were terribly 
puzzled by my condition and gave me injections to help me cope 
with the inconvenience caused by this mysterious illness. The 
injections helped a lot and often times I almost came back to 
normal after the treatment, but the side effects of the medicine 
were something else to deal with: swelling and weight gain, not 
to mention the effects of peoples' reactions to my changed 
physical appearance.
As the years passed I found myself having to limit my 
activities. I developed a sort of drunkard's walk; I often 
fell; sometimes I even dropped cups of hot liquid all over me 
and worst of all, I had to stop going to XXXX because my 
eyesight became so poor that I could no longer read books. 
Finally, my father described my illness to a co-worker, whose 
wife was a neurologist. We made an appointment to see her.
The visit to Dr. XXXX was one of the most relieving and 
terrifying times of my life. After a detailed physical 
examination and tests on the nerves in my spinal cord. Dr. XXXX 
diagnosed me as having Multiple Sclerosis. She told me that I 
was unusually young to have the disease and that it was 
developing at a rapid rate. That was seven years ago today and 
I am now confined to this vehicle which I depend on for my 
independence and pleasure.
Yes, I do get pleasure. My arms are very strong and I can 
take "strolls" in the country, especially in our farm in XXXX 
where we have an apple orchard. In this picture that was taken 
by my mother I am looking at the spring blossoms on one of the 
trees on our land. I am breathing clean air and I am ecstatic 
about being able to enjoy life in spite of my limitations. My 
ears are tingled by the sound of the birds and the rustle of the 
breeze in the leaves. It is so good to be alive1
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Essay Number 20
The moment I had a look at the photograph I sensed sorrow and 
pain. It might be because of the environment the woman is in 
and the wheelchair. The tree also indicates a season which 
always makes me feel sorrow, that is autumn.
A second look at the photo, I felt that perhaps it is not 
pain that the woman has at that moment. Just the opposite. It 
looks as if she has run away from problems and negative feelings 
and now she is in an environment where she can relax and 
breathe. She is now with nature, everything is smooth, silent 
and relaxing. She seems as if she wants to forget everything 
and comfort her mind. I think she mainly thinks of her health. 
The wheelchair shows that she has a serious problem with her 
legs. The fact that she may not be able to walk again must 
cause the pain I sensed when I first saw the photo.
I don't know what I would do if something like this ever 
happened to me. Whenever I think of such a situation or apply 
it to myself, two ideas come to my mind. First is to struggle 
with the problem, and try to handle it and try to get used to a 
new life and think of the positive side of my situation, which 
is, I'm still alive. As I accepted the facts and got used to 
conditions that I should live in, I might even feel powerful 
since I came over the negative feelings.
The second version of my thinking is that I might never be 
able to accept the fact that I wouldn't walk again. If I 
rejected to find a new way of living which is much more 
restricted than the previous one, I would most probably find 
myself under a very serious depression. This may even cause my 
committing suicide. The idea now seems very far from me, but I 
know that sometimes life brings you to situations which you 
never think of putting yourself in.
So I 'm happy that I don't have such a problem and I hope I 
will never have.
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